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Management

Processing Literacy



Ken Robinson, Out of Our Minds

“The problem in conventional assumptions 
about intelligence is that there is a single 
measure. People are thought to be more or less 
intelligent on a single scale based on ideas of IQ 
and academic ability” (106).



“Overlooked” and “Marginalized”

“The deficit model has fallen far short in helping us 
to achieve this goal. System relief has simply not 
been found to be synonymous with changing 
long-term outcomes” (xiv).

-Robert Brooks & Sam Goldstein, Raising Resilient Children



Think/Pair/Share

1. ID teaching that you experienced that you would 
want to replicate for your students. 

2. ID teaching you experienced that you would not 
want to replicate for your students?



Mindset

1. All students can learn.
2. Students learn at different rates.
3. Students need different degrees of difficulty.
4. Students learn in different ways.
5. Students need different support systems.
6. Writers need frequent time to write.
7. Writers need to be readers. 
8. Talk is a crucial ingredient in the workshop. 



Objectives: my promise

1. We will evaluate the role of  “Story of Self” plays in 
the development of advocacy.

2. We will reflect on our own learning & consider 
what we need to unlearn & relearn.

3. We will rewrite & reframe traditional definitions of 
learning disabilities.

4. We will examine 3 systems that can answer HAYS.
5. We will compose a next steps statement.



Marshall Ganz, Kennedy School at Harvard University 

“Those of us in public work have a responsibility to 
offer a public account of who we are, why we do what 
we do and where we hope to lead.”

“You have to claim authorship of your story and learn 
to tell it to others so they can understand the values 
that move you to act, because it might move them to 
act as well.”



Story of Self: formula

1.  A challenge you faced: Why did you feel it was a 
challenge? What was so challenging about it? Why was 
it your challenge? 
2.  A choice you made: Why did you make the choice 
you did? Where did you get the courage – or not? 
Where did you get the hope – or not? How did it feel?  
3.  The outcome you experienced: How did the 
outcome feel? Why did it feel that way? How do you 
want your audience to feel? 



Diagnostic & Statistical Manual

Hyperactivity
(a) often fidgets with hands or feet or squirms in seat
(b) often leaves seat in classroom or in other situations in which remaining 

seated is expected
(c) often runs about or climbs excessively in situations in which it i inappropriate 

(in adolescents or adults, may be limited to subjective feelings of restlessness)
(d) often has difficulty playing or engaging in leisure activities quietly
(e) is often “on the go” or often acts as if “driven by a motor”
(f) often talks excessively

Impulsivity
(g) often blurts out answers before questions have been completed
(h) often has difficulty awaiting turn
(i) often interrupts or intrudes on others (e.g., butts into conversations or games)



Stations/Discussion

Directions:
1. Read definitions
2. Rewrite
3. Select reporter 
4. Select scribe

Stations:
1. Asperger’s Disorder
2. ADHD (inattentive)
3. ADHD (hyper-impulsive)
4. NVLD/NLD



“Teaching a room full of learners the 
same thing in the same way over the 
same time span with the same 
supports and expecting good results 
from all students has never happened 
and never will.”

-Carol Anne Tomlinson, University of Virginia



At the Core of Differentiated Instruction…



Checklist [chek-list] 

Noun. Also, check list: list of items, as names or 
tasks, for comparison, verification, or other checking 
purposes. 1853, Amer.Eng., from check + list. Two 
words until c.1880; hyphenated until late 20c. 
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Select one question & discuss with partner:

1. Why is it important to have a checklist for 
teaching?

2. List 2 items that you think are critical to have on a 
checklist for you “as a learner.”

3. List 2 items that you think are critical to have on a 
checklist for you “as a teacher.”

4. What might be a danger for being too closely 
controlled by a checklist?

5. How do checklists or differentiated instruction 
relate to your previous studies?



PRES: 4 Key Structures

⚫ Environmental: the look, feel and sound
⚪ Overall arrangement of classroom: walls, traffic patterns, teacher/TA 

work area, bulletin boards, bookcases/cabinets, chalkboard/dry 
erase/SB, entry.

⚫ Spatial: the use of space in the classroom
⚪ Lecture: all desks in rows, facing forward.
⚪ Independent/seatwork: focus on maximizing quiet and private time.
⚪ Tribes/partner: used when students meet to collaborate, discuss.
⚪ Family circle: used for all-group class discussions, processing & open 

discussion of issues



PRES: 4 Key Structures

⚫ Relationship:  the teacher is consistent in his/her 
positive interactions with students.
⚪ Greet students with a smile; inquire how they are doing, 

respond playfully with some students & generally model 
positive social behavior.

⚫ Pragmatic:  systems in place in the classroom for 
anything done more than once.
⚪ Class time can be split into two big periods/settings:

Formal = students raise hands and are called on prior to speaking.
Informal = working with partners, group work, family circle; 
speaking without use of hands when another student finishes 
talking. 
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